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Abstract 
This study examined the relationship between the school environment, home environment, and students' academic 
achievement among Grade 6 pupils of Maparat Elementary School Main and Annex, Compostela West District, Davao de Oro. 
Specifically, it determined the levels of school environment in terms of physical, academic, and social environments; home 
environment in terms of parental communication, home learning, and emotional support; students' academic achievement; 
and the significant relationships among these variables. A quantitative descriptive-correlational research design was 
employed involving 196 Grade 6 pupils selected through universal sampling. Data were gathered using adapted and validated 
questionnaires, while academic achievement was measured using the students' third-quarter periodical examination scores. 
Mean and Pearson Product-Moment Correlation Coefficient were used to analyze the data at the 0.05 level of significance. 
The findings revealed that the physical environment was rated High, while the academic and social environments were rated 
Very High. Likewise, parental communication was rated Very High, whereas home learning and emotional support were 
rated High. Students' academic achievement was classified under Average Mastery. Moreover, no significant relationship was 
found between school environment and academic achievement (r = .037, p = .605) and between home environment and 
academic achievement (r = .131, p = .067). The study concludes that supportive school and home environments alone do not 
significantly predict students' academic achievement. It recommends strengthening academic interventions, improving 
learning resources, and exploring additional factors affecting academic performance. 
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INTRODUCTION 
Academic achievement continues to serve as one of the most important indicators of educational quality because it 

reflects the extent to which learners acquire the knowledge, competencies, and skills necessary for lifelong learning and 
productive citizenship. Across the world, researchers recognize that academic performance is influenced by a complex 
interaction of personal, social, and environmental factors rather than by learners' abilities alone. Among these, the school 
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and home environments remain two of the most influential contexts in shaping students' educational experiences. A 
supportive school environment characterized by adequate facilities, positive teacher-student relationships, effective 
instructional practices, and a safe school climate promotes greater engagement and academic success (Alzahrani, 2023; 
Kisiang'ani et al., 2024; Wang & Degol, 2015; Gietz & McIntosh, 2014). Likewise, positive home environments marked by 
meaningful parental communication, adequate learning resources, structured home learning activities, and consistent 
emotional support strengthen students' motivation, self-regulation, and academic achievement (Lehrl et al., 2020; Sengonul, 
2022; Castro et al., 2015; Li et al., 2023). Consequently, academic achievement has increasingly been understood as the 
product of learners' interaction with the educational and family environments surrounding them ( Hua et al., 2024). 

Within schools, the quality of the learning environment extends beyond physical infrastructure to include instructional 
effectiveness, classroom climate, and meaningful interpersonal relationships. Studies have shown that adequate classrooms, 
libraries, laboratories, and instructional resources provide opportunities for improved learning outcomes (Akomolafe & 
Adesua, 2016; Baafi, 2020; Barrett et al., 2015; Toyinbo, 2023). Furthermore, positive teacher-student relationships, effective 
feedback, participative teaching strategies, and supportive academic climates encourage learners' engagement, motivation, 
and persistence in school (Roorda et al., 2017; Yang et al., 2023; Ma rquez et al., 2023; Charalampous & Darra, 2024; Gonza lez-
Betancor, 2025; Zainullah et al., 2023). Equally important are students' sense of belonging, peer support, and respectful 
school climates, which contribute significantly to academic engagement and educational success (Korpershoek et al., 2020; 
Molinari & Grazia, 2021; Mag-Aso et al., 2025). At home, parental communication, guidance, emotional encouragement, 
structured learning routines, and access to educational resources reinforce classroom learning and foster students' 
confidence, resilience, and academic responsibility (Zhang, 2020; Li et al., 2021; Yau et al., 2021; O zgenel & Avcı, 2025; Costa, 
2024; Chen et al., 2025; Yang & Chen, 2024). These findings collectively demonstrate that educational success develops 
through the complementary influence of both school and family environments. 

In the Philippine context, concerns regarding educational quality continue to highlight disparities in school resources and 
home support, particularly in public elementary schools serving rural communities. Previous studies have emphasized that 
parental involvement significantly contributes to children's academic performance, while inadequate instructional facilities, 
overcrowded classrooms, limited learning materials, and socioeconomic constraints continue to challenge effective teaching 
and learning (Liquigan et al., 2023; Figueroa et al., 2016; Hussain & Afzal, 2023; Rosa rio et al., 2015). Similar conditions have 
been observed in Maparat Elementary School Main and Annex, Compostela West District, Davao de Oro, where many Grade 
6 pupils experience limited educational materials at home, insufficient school facilities, overcrowded classrooms, excessive 
classroom noise, and inconsistent parental motivation. These circumstances may influence learners' academic engagement 
and achievement, making it essential to examine the extent to which both school and home environments contribute to 
students' educational outcomes within this local context. 

Although extensive international and national literature has established the importance of school and home environments 
in promoting academic success, limited empirical evidence has examined these relationships among Grade 6 pupils in rural 
elementary schools within Compostela West District, Davao de Oro. Existing studies have largely focused on urban schools, 
secondary education, or broader educational systems, leaving rural elementary learners underrepresented despite their 
distinct educational realities. Addressing this gap, the present study investigates the relationship between school 
environment, home environment, and students' academic achievement among Grade 6 pupils of Maparat Elementary School 
Main and Annex. The findings are expected to provide evidence that will assist teachers, school administrators, parents, and 
policymakers in designing context-responsive interventions and educational programs that strengthen both school and 
home learning environments and ultimately improve students' academic achievement. 

 

METHODOLOGY 
Design 
This study employed a quantitative descriptive-correlational research design to determine the relationship between the 

school environment, home environment, and students' academic achievement among Grade 6 pupils. Quantitative research 
enables the collection and statistical analysis of numerical data to objectively examine relationships among variables. 
Specifically, the descriptive component was used to determine the levels of school environment, home environment, and 
academic achievement, while the correlational component examined whether significant relationships existed between the 
independent variables (school environment and home environment) and the dependent variable (students' academic 
achievement). This design was appropriate because the study sought to investigate naturally occurring relationships without 
manipulating any of the variables. 

Locale 
The study was conducted at Maparat Elementary School Main Campus and Maparat Elementary School Annex, both public 

elementary schools under the Department of Education (DepEd), Division of Davao de Oro, Compostela West District. The 
two schools implement the K–12 Basic Education Curriculum and serve learners from Kindergarten to Grade 6. The Main 
Campus accommodates learners residing near the barangay center, while the Annex serves pupils from more remote 
communities. These schools were selected because they represent the educational setting where the identified concerns 
regarding school environment, home environment, and academic achievement were observed. 

Respondents 
The respondents of the study consisted of 196 Grade 6 pupils officially enrolled during the School Year 2025–2026, 

comprising 134 pupils from Maparat Elementary School Main and 62 pupils from Maparat Elementary School Annex. Grade 
6 learners were selected because they had completed almost the entire elementary curriculum and were considered capable 
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of providing reliable perceptions regarding their school and home environments. Only officially enrolled, present, and willing 
pupils who submitted complete responses were included in the study. 

Sampling  
The study employed universal sampling (total population sampling), wherein all Grade 6 pupils from both campuses were 

included as respondents. Since the target population was relatively small and manageable, involving the entire population 
minimized sampling error and ensured that the findings accurately represented the characteristics of all Grade 6 learners in 
the research locale. 

Instruments 
Three instruments were utilized to gather the necessary data. The first instrument was an adapted School Environment 

Questionnaire based on the work of Tapia-Fonllem et al. (2020). It measured students' perceptions of the school 
environment across three dimensions: physical environment, academic environment, and social environment. Responses 
were measured using a four-point Likert scale ranging from 1 (Strongly Disagree) to 4 (Strongly Agree). The second 
instrument was the adapted Home Environment Scale developed by Akhter and Malik (2024). The questionnaire assessed 
three dimensions of the home environment, namely parental communication, home learning, and emotional support. Similar 
to the first instrument, responses were recorded using a four-point Likert scale. The third source of data consisted of 
students' Third Quarter Periodical Examination Scores, which served as the measure of academic achievement. Scores were 
converted into Mean Percentage Scores (MPS) and interpreted using the Department of Education's Mastery Level 
Framework under DepEd Memorandum No. 160, s. 2012. 

Validation and Reliability of the Instruments 
Before data collection, the adapted questionnaires underwent content validation by a panel of internal and external 

experts who evaluated the clarity, relevance, appropriateness, and alignment of each item with the study objectives. 
Revisions were made based on the validators' recommendations. A pilot test was subsequently conducted among Grade 6 
pupils of Aurora Elementary School, a school with demographic characteristics similar to those of the research locale but 
excluded from the actual study. Reliability was assessed using Cronbach's alpha and test–retest reliability. The instruments 
demonstrated excellent internal consistency, with Cronbach's alpha values exceeding 0.80, while the test–retest procedure 
produced a strong correlation coefficient (r = 0.90, p = 0.001), indicating that the instruments generated stable and reliable 
measurements. 

Data Gathering Procedure 
Prior to data collection, ethical approval was secured from the institutional Ethics Research Committee. Official 

permission to conduct the study was obtained from the Schools Division Superintendent of the Department of Education–
Division of Davao de Oro, the District Supervisor of Compostela West District, and the School Head of Maparat Elementary 
School. After obtaining administrative approval, informed consent was secured from the parents or guardians, while assent 
was obtained from the Grade 6 pupils. The researcher personally administered the questionnaires to the respondents, 
explaining the purpose of the study and providing instructions for completing the instruments. Completed questionnaires 
were retrieved immediately, checked for completeness, encoded, and prepared for statistical analysis. Students' third-
quarter examination scores were obtained from official school records with the approval of the school administration. 

Statistical Treatment of Data 
The collected data were organized, tabulated, and analyzed using appropriate statistical tools. The mean was employed 

to determine the levels of school environment, home environment, and students' academic achievement. The Pearson 
Product–Moment Correlation Coefficient (Pearson's r) was used to determine the significant relationships between school 
environment and students' academic achievement, as well as between home environment and students' academic 
achievement. All hypotheses were tested at the 0.05 level of significance. 

Ethical Considerations 
The study adhered to the ethical principles governing research involving human participants. Participation was entirely 

voluntary, and informed consent from parents or guardians, along with student assent, was obtained before data collection. 
Participants were informed of the study's objectives, procedures, potential benefits, and their right to withdraw at any stage 
without penalty. Confidentiality and anonymity were maintained by assigning identification codes instead of recording 
participants' names. All information collected was used exclusively for research purposes and handled in accordance with 
the Data Privacy Act of 2012. The study ensured fairness, transparency, and respect for the rights and welfare of all 
participants throughout the research process. 

 
RESULTS AND DISCUSSION 
Table 1 presents the level of the school environment as perceived by the students in terms of the physical environment. 

The overall mean of 3.00, interpreted as High, indicates that the respondents generally perceived the physical environment 
of the school as supportive of learning. This finding suggests that the school provides a learning environment that is generally 
conducive to students' educational experiences. However, while the overall assessment is favorable, certain aspects of the 
physical environment require improvement to further enhance the quality of learning. Among the indicators, "The 
classrooms are aesthetically pleasing" and "The classrooms are spacious, well-ventilated, well-lit, and conducive to learning" 
both obtained the highest mean of 3.40, with a descriptive interpretation of High. These findings indicate that the 
respondents appreciate the condition and comfort of their classrooms, suggesting that the school has maintained an 
environment that promotes students' concentration and participation during instruction. Comfortable classrooms with 
adequate lighting and ventilation create conditions that encourage learners to remain attentive and actively engaged in 
classroom activities. Previous studies have consistently emphasized that classroom design, lighting, ventilation, 
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temperature, and overall indoor environmental quality significantly influence students' concentration, health, and academic 
performance (Barrett et al., 2015; Haverinen-Shaughnessy & Shaughnessy, 2015; Toyinbo, 2023). Likewise, schools with 
adequate physical facilities create learning environments that positively influence students' educational experiences 
(Akomolafe & Adesua, 2016). In contrast, the indicators "The library is well-equipped with varied books" (M = 2.20) and 
"The laboratories are adequately equipped for learning activities" (M = 2.30) received the lowest ratings and were 
interpreted as Low. These findings indicate that although students perceive their classrooms positively, they recognize 
deficiencies in specialized learning facilities that support independent learning, research, experimentation, and practical 
classroom activities. Limited access to library resources and laboratory equipment may reduce opportunities for learners to 
develop higher-order thinking skills and deepen their understanding of classroom concepts through experiential learning. 
The findings are consistent with previous research showing that adequate educational facilities, including libraries, 
laboratories, and instructional resources, significantly contribute to students' academic development (Kisiang'ani et al., 
2024; Baafi, 2020). Similarly, studies conducted in the Philippine educational setting have reported that inadequate school 
facilities remain one of the persistent challenges affecting the quality of instruction, particularly in rural schools (Figueroa 
et al., 2016; Hussain & Afzal, 2023). These studies suggest that improving physical learning resources enhances students' 
access to quality educational experiences and supports better learning outcomes. 

 
Table 1 

Level of School Environment as Perceived by the Students in Terms of Physical Environment 

Indicator M Interpretation 

The classrooms are aesthetically pleasing. 3.40 High 

The classrooms are spacious, well-ventilated, well-lit, and conducive to learning. 3.40 High 

The library is well-equipped with varied books. 2.20 Low 

The laboratories are adequately equipped for learning activities. 2.30 Low 

The school ground has enough space, is safe, and clean. 3.20 High 

The school offers enough technology for learning, and its facilities are accessible to all students. 3.20 High 

Overall 3.00 High 

Note. M = Mean. 
 

Table 2 presents the level of the school environment as perceived by the Grade 6 pupils in terms of the academic 
environment. The overall mean of 3.60, interpreted as Very High, indicates that the respondents perceived the school's 
instructional practices, academic support, and classroom learning experiences to be highly satisfactory. This finding suggests 
that teachers consistently implement effective instructional strategies and provide a learning environment that promotes 
students' participation, understanding, and academic growth. Among the indicators, "Teachers use lecture, discussion, group 
work, and activities," "Teachers explain the importance and real-life use of lessons," "Teachers give feedback on student 
progress," "Teachers give feedback to parents about their child's progress and performance," "Teachers encourage students 
to join class discussions," "The school offers remedial and enrichment programs," and "The school promotes academic 
contests and activities" all obtained the highest mean of 3.60, interpreted as Very High. These findings demonstrate that the 
school consistently implements learner-centered instructional practices while maintaining effective communication with 
both students and parents. Such instructional practices encourage active classroom participation, enhance learners' 
motivation, and create opportunities for continuous academic improvement. Previous studies have shown that effective 
teaching practices, positive teacher–student relationships, and meaningful feedback contribute significantly to students' 
engagement, motivation, and academic achievement (Gonza lez-Betancor, 2025; Roorda et al., 2017; Charalampous & Darra, 
2024). 

The indicator "Teachers use different materials to make lessons effective" obtained the lowest mean of 3.30, although it 
remained within the High descriptive category. This finding suggests that while teachers demonstrate strong instructional 
competence, expanding the availability and utilization of varied instructional materials could further enrich classroom 
instruction and accommodate diverse learning needs. The use of appropriate instructional resources has been associated 
with deeper understanding, active participation, and improved learning outcomes because varied teaching materials 
support different learning styles and promote meaningful classroom engagement (Ma rquez et al., 2023; Hattie et al., 2016). 
Therefore, sustained investment in instructional resources, together with the continued implementation of effective teaching 
practices, may further strengthen the school's academic environment and support improved student learning outcomes. 

 

Table 2 
Level of School Environment as Perceived by the Students in Terms of Academic Environment 

Indicator M Interpretation 

Teachers use lecture, discussion, group work, and activities. 3.60 Very High 

Teachers explain the importance and real-life use of lessons. 3.60 Very High 

Teachers give feedback on student progress. 3.60 Very High 

Teachers give feedback to parents about their child's progress and performance. 3.60 Very High 

Teachers encourage students to join class discussions. 3.60 Very High 

Teachers use different materials to make lessons effective. 3.30 High 

The school offers remedial and enrichment programs. 3.60 Very High 

The school promotes academic contests and activities. 3.60 Very High 
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Indicator M Interpretation 

Overall 3.60 Very High 

Note. M = Mean. 
 

Table 3 presents the respondents' assessment of the academic environment. The overall mean of 3.60, interpreted as Very 
High, indicates that students perceived the school's instructional practices, academic support, and classroom management 
as highly satisfactory. This result demonstrates that teachers consistently provide quality instruction and create learning 
experiences that encourage students' participation and academic growth. Several indicators obtained the highest mean of 
3.60, including teachers' use of varied teaching strategies, explanation of lessons through real-life applications, provision of 
feedback to students and parents, encouragement of classroom participation, implementation of remedial and enrichment 
programs, and promotion of academic contests. These results reflect the teachers' commitment to delivering learner-
centered instruction and maintaining effective communication with both students and parents. 

The findings are consistent with Gonza lez-Betancor (2025), who emphasized that effective teaching practices and positive 
teacher-student relationships significantly improve academic performance. Likewise, Roorda et al. (2017) concluded that 
supportive teacher-student relationships enhance learners' engagement, motivation, and academic achievement. Yang et al. 
(2023) further explained that teacher support reduces academic stress while increasing students' confidence and classroom 
participation. The indicator "Teachers use different materials to make lessons effective" received the lowest mean of 3.30, 
although it remained within the High descriptive level. This finding implies that while teachers demonstrate effective 
instructional practices, additional instructional materials and educational resources could further enrich classroom 
instruction and accommodate diverse learning styles. Charalampous and Darra (2024) emphasized that varied instructional 
resources and constructive feedback improve students' understanding of learning objectives and facilitate academic 
progress. Similarly, Ma rquez et al. (2023) found that active learning supported by appropriate instructional materials 
promotes critical thinking, deeper understanding, and long-term retention of knowledge. Therefore, continued investment 
in instructional resources would further strengthen the already positive academic environment observed in the school. 

 
Table 3 

Level of School Environment as Perceived by the Students in Terms of Social Environment 

Indicator M Interpretation 

The school teaches respect and kindness. 3.80 Very High 

The school gives chances for group work and activities. 3.60 Very High 

Students are encouraged to work together. 3.60 Very High 

Teachers and students have good relationships. 3.50 Very High 

Teachers, students, and parents work together to support learning and child growth. 3.60 Very High 

The school has fair and clear rules. 3.70 Very High 

Students can share their ideas. 3.50 Very High 

The school listens to students' needs. 3.30 High 

Overall 3.60 Very High 

Note. M = Mean. 
 

Table 4 presents the level of the school's social environment. The overall mean of 3.60, interpreted as Very High, indicates 
that students perceive their school as a safe, respectful, and supportive community that promotes positive interpersonal 
relationships. This suggests that the school has successfully cultivated an environment where cooperation, respect, and 
mutual support are consistently practiced. The highest-rated indicator was "The school teaches respect and kindness," with 
a mean of 3.80, interpreted as Very High. Students likewise rated highly the school's encouragement of teamwork, 
collaborative learning, fair implementation of school rules, positive teacher-student relationships, and cooperation among 
teachers, parents, and learners. These findings suggest that the school effectively nurtures students' social development 
alongside their academic growth. These findings agree with Wang and Degol (2015), who reported that positive school 
climate significantly improves students' motivation, engagement, and academic achievement. Likewise, Korpershoek et al. 
(2020) concluded that students who experience a strong sense of belonging demonstrate greater academic engagement and 
higher educational achievement. Roorda et al. (2017) similarly emphasized that supportive teacher-student relationships 
contribute positively to learners' emotional well-being and classroom participation. The indicator "The school listens to 
students' needs" obtained the lowest mean of 3.30, although it remained within the High descriptive category. This result 
suggests that while students generally feel supported, opportunities still exist to strengthen student voice and participation 
in school decision-making. Encouraging learners to express their concerns and ideas may further improve their sense of 
belonging and ownership of the learning process. Molinari and Grazia (2021) found that students who actively participate 
in school activities develop stronger emotional attachment to their institutions, resulting in greater academic engagement. 
Likewise, Jang et al. (2016) emphasized that autonomy-supportive school environments foster students' motivation, 
confidence, and commitment to learning. Strengthening mechanisms that allow students to express their perspectives may 
therefore enhance the already positive social climate of the school. 
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Table 4 
Level of Home Environment as Perceived by the Students in Terms of Parental Communication 

Indicator M Interpretation 

My parents give me clear goals. 3.70 Very High 

My parents care about how I do in school. 3.50 Very High 

My parents encourage me to study more in the future. 3.80 Very High 

My parents talk with my teachers. 3.20 High 

My parents talk with me about my school progress. 3.40 High 

Overall 3.50 Very High 

Note. M = Mean. 
 

Table 5 presents the level of the home environment in terms of parental communication. The results revealed an overall 
mean of 3.50, interpreted as Very High, indicating that the respondents generally experienced strong communication with 
their parents regarding their education. This finding suggests that parents consistently provide guidance, encouragement, 
and academic supervision, thereby fostering a supportive environment that promotes students' educational development. 
Among the indicators, "My parents encourage me to study more in the future" obtained the highest mean of 3.80, interpreted 
as Very High. This finding indicates that parents play an active role in motivating their children to pursue their education 
and achieve their academic goals. Such encouragement strengthens learners' confidence and promotes positive attitudes 
toward learning by reinforcing the value of education within the family. The finding supports previous studies emphasizing 
that meaningful parent-child communication strengthens students' motivation, self-concept, and commitment to academic 
tasks (Zhang, 2020; Li et al., 2021). Likewise, regular discussions regarding school performance, educational aspirations, 
and academic responsibilities increase students' confidence and encourage greater engagement in learning (Yau et al., 2021; 
Yang et al., 2023). Consistent parental communication also strengthens students' educational aspirations and promotes 
sustained academic effort (Chen et al., 2023). 

Meanwhile, the indicator "My parents talk with my teachers" obtained the lowest mean of 3.20, interpreted as High. 
Although parents were perceived to communicate effectively with their children, communication between parents and 
teachers appeared relatively less frequent. This suggests that greater collaboration between home and school could further 
strengthen students' academic support system. Research has consistently demonstrated that active parental involvement 
through communication with teachers contributes positively to students' academic success because it enables parents to 
monitor learners' progress and participate more effectively in addressing educational concerns (Quimpang et al., 2025; 
Bordalba & Bochaca, 2019). Strengthening home-school partnerships may therefore enhance the educational experiences 
of learners. 

 
Table 5 

Level of Home Environment as Perceived by the Students in Terms of Home Learning 

Indicator M Interpretation 

I have school materials at home. 3.40 High 

I have a tutor at home. 2.40 Low 

I can watch TV for a set time. 3.20 High 

My family helps me make a study plan. 3.40 High 

My family guides me when I make mistakes. 3.40 High 

Overall 3.20 High 

Note. M = Mean. 
 

Table 6 presents the respondents' perceptions of the home learning environment. The results yielded an overall mean of 
3.20, described as High, indicating that students generally experience favorable conditions for learning at home. The findings 
suggest that families provide learning materials, guidance, and structured routines that support children's academic 
activities outside the classroom. Three indicators obtained the highest mean of 3.40, namely "I have school materials at 
home," "My family helps me make a study plan," and "My family guides me when I make mistakes." These findings 
demonstrate that parents actively assist their children in organizing their studies and provide guidance whenever learning 
difficulties arise. Such support promotes discipline, independent learning, and effective study habits among learners. These 
findings are consistent with previous studies which reported that structured home learning activities significantly reinforce 
classroom instruction and improve students' academic performance (Castro et al., 2015). Likewise, supportive parental 
involvement that encourages independent learning enhances learners' self-regulation, responsibility, and academic 
achievement (O zgenel & Avcı, 2025). The availability of educational resources and designated study spaces also contributes 
positively to students' motivation and learning outcomes (Costa, 2024; Lobo et al., 2025).  

However, the indicator "I have a tutor at home" obtained the lowest mean of 2.40, interpreted as Low. This suggests that 
most learners do not receive formal tutorial assistance outside school. Nevertheless, the overall home learning environment 
remained positive, implying that family support may compensate for the absence of private tutoring. Previous literature 
suggests that while tutoring may enhance academic performance, meaningful parental guidance, shared learning activities, 
and emotionally supportive interactions are equally important in promoting children's cognitive and academic development 
(Rivera et al., 2024; Marlina et al., 2023). Furthermore, digital learning resources and structured independent study practices 
can supplement home learning even without formal tutoring (Yot-Domı nguez & Marcelo, 2017; Gambo & Shakir, 2021). 
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Table 6 
Level of Home Environment as Perceived by the Students in Terms of Emotional Support 

Indicator M Interpretation 

My family values my good qualities. 3.30 High 

My family tells others about my successes. 3.30 High 

My family corrects me kindly. 3.50 Very High 

My family reminds me of my past mistakes. 3.20 High 

My parents join school programs. 3.30 High 

Overall 3.30 High 

Note. M = Mean. 

Table 7 presents the respondents' perceptions of emotional support within the home environment. The overall mean of 
3.30, interpreted as High, indicates that students generally receive positive emotional encouragement and affirmation from 
their families. This finding suggests that parents provide reassurance, recognition, and constructive guidance that contribute 
to learners' emotional well-being and academic confidence. The highest-rated indicator was "My family corrects me kindly," 
with a mean of 3.50, interpreted as Very High. This finding indicates that parents generally discipline their children using 
supportive and respectful approaches. Constructive correction enables learners to recognize their mistakes while 
maintaining confidence and emotional security, thereby encouraging continuous improvement. This finding supports 
studies showing that emotional support from parents enhances students' motivation, resilience, and academic engagement 
(Chen et al., 2025). Similarly, supportive parenting strengthens children's emotional regulation, self-confidence, and ability 
to cope with academic challenges (Lin & Faldowski, 2023). Family involvement likewise promotes socio-emotional 
development that contributes to improved educational outcomes (Martinez-Yarza et al., 2024). 

The indicator "My family reminds me of my past mistakes" obtained the lowest mean of 3.20, although it remained within 
the High descriptive category. This suggests that families consistently provide corrective feedback while maintaining positive 
relationships with their children. Such balanced emotional support may help learners develop accountability without 
diminishing their self-esteem.Existing literature indicates that emotional support from parents, teachers, and peers serves 
as a protective factor against academic stress and burnout while increasing learners' persistence and school engagement 
(Guo et al., 2025; Kim et al., 2024; Yuliawati et al., 2025; He et al., 2024). Therefore, maintaining emotionally supportive 
family relationships remains essential for fostering both academic success and holistic student development. 

 
Table 7 

Level of Students' Academic Achievement Based on Third Quarter Periodical Examination Scores 

Subject Area Mean Score Class Proficiency Mastery Level 

Filipino 18.40 61% Average Mastery 

Mathematics 12.50 42% Average Mastery 

MAPEH 19.50 65% Average Mastery 

Science 16.10 54% Average Mastery 

Araling Panlipunan 14.80 49% Average Mastery 

English 17.40 58% Average Mastery 

ESP 20.63 69% Moving Towards Mastery 

TLE 14.70 49% Average Mastery 

Overall 16.40 55% Average Mastery 

Note. Class proficiency is based on Mean Percentage Score (MPS). 
 

Table 8 presents the level of students' academic achievement based on their third-quarter periodical examination scores. 
The results revealed an overall mean score of 16.40, equivalent to 55% proficiency, which falls under the Average Mastery 
level. This finding indicates that although the respondents have acquired fundamental knowledge and skills across the 
learning areas, they have not yet attained the level of proficiency expected for mastery. The result suggests that learners 
continue to require academic support and targeted instructional interventions to strengthen their understanding of essential 
competencies. Among the learning areas, Edukasyon sa Pagpapakatao (ESP) obtained the highest mean score of 20.63, 
corresponding to 69% proficiency and interpreted as Moving Towards Mastery. This result implies that students 
demonstrated relatively stronger understanding of values education compared with the other subject areas. The emphasis 
placed on character formation, daily behavioral reinforcement, and values integration both at home and in school may have 
contributed to learners' better performance in this subject. Values education is often strengthened through consistent 
modeling by parents and teachers, making the acquisition of affective competencies more meaningful and applicable to 
students' daily experiences. 

Conversely, Mathematics obtained the lowest mean score of 12.50, equivalent to 42% proficiency, interpreted as Average 
Mastery. This finding indicates that learners experience greater difficulty in mastering mathematical concepts and problem-
solving skills compared with other learning areas. Mathematics requires higher-order thinking, logical reasoning, and 
continuous practice, making it particularly challenging for learners who have limited opportunities for reinforcement 
outside the classroom. The findings support previous literature emphasizing that academic achievement is a 
multidimensional construct influenced by learners' cognitive abilities, motivation, learning environments, and instructional 
experiences (Peng & Kievit, 2020; Hua et al., 2024). Students who experience supportive classroom environments, quality 
instruction, constructive feedback, and positive school climates generally demonstrate higher levels of academic 
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performance (Hattie et al., 2016; Maxwell et al., 2017; Wang et al., 2020). Likewise, parental involvement, consistent 
academic guidance, and supportive home learning environments significantly contribute to learners' educational success 
(Castro et al., 2015; Sivabalan et al., 2024; Hsieh, 2022; Johnson et al., 2020). Despite the generally high perceptions of both 
school and home environments, the respondents attained only an average level of academic mastery. This finding suggests 
that positive environmental conditions alone may not be sufficient to guarantee high academic achievement. Individual 
learner characteristics such as motivation, self-regulation, study habits, learning strategies, prior knowledge, and cognitive 
readiness may likewise influence academic performance. Consequently, interventions that directly strengthen students' 
academic skills remain necessary alongside improvements in environmental support. 

 
Table 8 

Correlation Between School Environment and Students' Academic Achievement 

Variables Pearson's r p Decision 

School Environment and Academic Achievement .037 .605 Accept H₀ 

Note. Significant at α = .05. 
 

Table 9 presents the relationship between school environment and students' academic achievement. The analysis yielded 
a Pearson correlation coefficient (r = 0.037) with a p-value of 0.605, indicating that no statistically significant relationship 
exists between the two variables at the 0.05 level of significance. Consequently, the null hypothesis stating that there is no 
significant relationship between school environment and students' academic achievement was accepted. 

The computed correlation coefficient indicates a very weak positive relationship between school environment and 
academic achievement. However, because the probability value exceeded the established level of significance, the 
relationship cannot be considered statistically meaningful. This finding suggests that variations in students' perceptions of 
their school's physical, academic, and social environments did not correspond to measurable differences in their third-
quarter examination performance. The result appears inconsistent with many previous studies reporting that supportive 
school environments contribute significantly to improved academic outcomes. Research has consistently shown that 
adequate facilities, positive teacher-student relationships, effective instructional practices, and favorable school climates 
enhance learners' motivation, engagement, and achievement (Alzahrani, 2023; Wang & Degol, 2015; Roorda et al., 2017; 
Gietz & McIntosh, 2014; Korpershoek et al., 2020). Similarly, well-equipped educational facilities and positive classroom 
environments have been associated with improved academic performance across different educational settings (Kisiang'ani 
et al., 2024; Barrett et al., 2015; Gonza lez-Betancor, 2025). The present finding may be explained by the relatively 
homogeneous perceptions reported by the respondents. Since most students consistently rated the school environment as 
High or Very High, there was limited variability in their responses. When respondents share similar perceptions, statistical 
correlation with another variable becomes more difficult to detect. Moreover, academic achievement may be influenced more 
strongly by learner-related variables such as study habits, intrinsic motivation, self-efficacy, cognitive ability, attendance, 
learning strategies, and examination preparedness than by students' general perceptions of their school environment. 
Another possible explanation is that the study measured academic achievement using only the third-quarter periodical 
examination scores, which reflect students' short-term performance during a specific grading period. Such scores may not 
fully capture the cumulative influence of the school environment on long-term academic development. Therefore, although 
the school environment remains educationally important, its influence may emerge gradually over time rather than being 
reflected immediately in periodical examination results. 

 
Table 9 

Correlation Between Home Environment and Students' Academic Achievement 

Variables Pearson's r p Decision 

Home Environment and Academic Achievement .131 .067 Accept H₀ 

Note. Significant at α = .05. 

 
Conclusion and Recommendations 
The findings of the study revealed that the Grade 6 pupils generally perceived both the school and home environments as 

supportive of their learning. Specifically, the school environment was rated high to very high across its physical, academic,  
and social dimensions, while the home environment likewise received high to very high ratings in terms of parental 
communication, home learning, and emotional support. These results suggest that the respondents experience favorable 
learning conditions both in school and at home. However, despite these positive perceptions, the students' academic 
achievement was classified under the Average Mastery level, indicating that while learners have acquired fundamental 
competencies, they still require further academic support to achieve higher levels of proficiency. Furthermore, the study 
found no statistically significant relationship between the school environment and students' academic achievement, as well 
as between the home environment and students' academic achievement. These findings indicate that, within the context of 
this study, students' perceptions of their school and home environments did not significantly predict their third-quarter 
examination performance. Therefore, although supportive learning environments remain valuable in promoting students' 
overall educational experiences and well-being, academic achievement appears to be influenced by other learner-related, 
instructional, and contextual factors beyond those examined in the present investigation. 

School administrators and teachers should continue sustaining the positive academic and social climate observed in the 
school while strengthening aspects of the physical environment that received relatively lower ratings, particularly the 
availability of library resources, laboratory facilities, and instructional materials. Teachers are likewise encouraged to 
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implement targeted academic interventions, differentiated instruction, remediation activities, and effective study skills 
programs to improve students' mastery of learning competencies, especially in subjects where performance remains 
relatively low. At the same time, parents should continue providing consistent communication, emotional encouragement, 
and structured learning support at home while maintaining active collaboration with teachers to monitor their children's 
academic progress. Future researchers are encouraged to investigate additional variables that may better explain students' 
academic achievement, such as study habits, learning motivation, academic self-efficacy, attendance, socioeconomic status, 
cognitive ability, instructional quality, and peer influence. Expanding the scope of future studies through larger sample sizes, 
multiple research sites, or mixed-methods and longitudinal research designs may provide a more comprehensive 
understanding of the factors influencing academic performance. Such investigations can generate stronger empirical 
evidence that will assist educators, school leaders, parents, and policymakers in designing more effective interventions to 
enhance students' learning outcomes. 
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