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ABSTRACT 
Culture-based education has become a meaningful way to teach and learn in places 
where people from different cultures live and work together. But there are still some things 
that need to be worked on to improve it, especially in meeting students' academic needs 
and individual differences. This study examined how teachers' culturally based practices 
affect students' self-efficacy in secondary schools in the Prosperidad District, Agusan del 
Sur. It discussed how localized and context-specific teaching methods affect students' 
sense of self-efficacy in areas such as schoolwork, behavior, social skills, and emotions. 
Using descriptive, correlational, and causal research techniques, a quantitative research 
method was used. A stratified random sample was used to select 180 high school students 
from public high schools in the district. An approved, reliable polling tool was used to 
collect data on teachers' culture-based practices and students' sense of self-efficacy. The 
results showed that teachers' use of culture-based practices made the learning setting 
much more culturally rich and welcoming for everyone. In all four areas, students showed 
high amounts of self-efficacy. The association study showed that teachers' culture-based 
practices and students' sense of self-efficacy were strongly and positively associated. 
Regression analysis also showed that culture-based tactics, methods, assessments, and 
goods had a significant effect on students' self-efficacy, both individually and collectively. 
The study concludes that a comprehensive process of teaching based on culture is 
essential for building students' confidence and helping them do well in school. The results 
are significant because they have implications for developing better teaching tools and for 
improving culture-based teaching methods. 
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INTRODUCTION 
Inequality in education is still a problem, especially in distant areas that are hard to reach 
and don't have many resources. The level of learning is still being affected by differences 
in infrastructure, teaching materials, teacher training, and policy application in the 
Philippines, especially in public secondary schools (Cariaga, 2023; Galaura & Simpal, 
2021). Studies have shown that when national reforms like the K–12 program and 
Indigenous Peoples Education initiatives aren't carried out equally, they add extra work 
for teachers and make it harder for them to teach effectively and meet the needs of all 
their students (Casamayor & Plaga, 2025; Sison & Simpal, 2025). These structural 
problems are made worse in disadvantaged settings, which is where contextualized and 
culturally responsive methods are most needed to make sure that everyone has the same 
chances to learn. 
 
One important learner-related worry that these problems raise is students' self-efficacy, or 
their faith in their own ability to do well in school and handle the demands of learning. 
Researchers have found over and over that students' self-efficacy has a big impact on 
their motivation, interest, behavior, and academic success (Ypil et al., 2021). Low self-
efficacy can make it harder for students to participate, stay motivated, and do well in 
secondary school, where academic pressure and social and emotional demands are 
growing. Saro et al. (2025) say this is especially true in international and varied 
classrooms, where lessons may not fully fit with students' ethnic backgrounds and real-
life experiences, making them feel less confident and like they don't belong. 
 
By using students' cultural backgrounds, beliefs, and experiences in the teaching and 
learning process, culture-based education has become a hopeful way to deal with these 
problems. Cariaga et al. (2024) and Cariaga & ElHalaissi (2024) both study how culturally 
responsive practices improve student involvement, relevance of teaching, and meaningful 
participation, especially in rural and disadvantaged settings. Localized strategies, 
culturally aligned methods, contextualized assessments, and meaningful learning 
products can help teachers make learning environments that are welcoming, respect 
students' identities, and support their academic and social-emotional growth (Cariaga et 
al., 2025; Villocino & Villocino, 2025). These kinds of activities not only help students learn 
better, but they also boost their confidence in their own skills. 
 
A lot of research has been done on culture-based instruction, parental involvement, 
teaching quality, and student outcomes (Cariaga et al., 2024; Ventura & Cubero, 2025; 
Lacaza & Dioso, 2025), but not much has been done on how teachers' culture-based 
practices affect students' self-efficacy in academic, behavioral, social, and emotional 
areas at the secondary level. To fill in this gap, this study looks into how teachers' 
culturally-based practices affect their students' self-efficacy in secondary schools, 
focusing on strategies, methods, evaluations, and results. The study's goal is to provide 
real-world proof that can help teachers improve their lessons, back up practices that 
include everyone, and add to ongoing efforts to promote fairness and student success in 
schools with a lot of different cultures. 

MATERIALS AND METHODS 
Research Design 
This study adopted a quantitative research approach using a descriptive–correlational 
design to examine the relationship between teachers’ culture-based instructional practices 
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and students’ self-efficacy. This design was chosen to allow for a clear examination of 
how these variables are related without manipulating the learning environment. Data were 
gathered using validated survey questionnaires administered to both teachers and 
students. The instruments assessed teachers’ culture-based practices in terms of 
strategies, methods, assessment, and product, as well as students’ self-efficacy across 
academic, behavioral, social, and emotional domains. To further determine the predictive 
influence of culture-based instructional practices on students’ self-efficacy, multiple linear 
regression analysis was employed, enabling the identification of both individual and 
combined effects of the independent variables. 
Locale and Sampling 
The participants of the study were 180 secondary school students enrolled in nine public 
secondary schools in the Prosperidad District, Schools Division of Agusan del Sur, 
Philippines. This district was selected due to its culturally diverse student population and 
its consistent implementation of the K–12 curriculum, which emphasizes localized and 
culture-based teaching approaches. A stratified random sampling technique was utilized 
to ensure that students from all participating schools were adequately represented. This 
sampling method helped capture a wide range of cultural and academic backgrounds, 
thereby strengthening the representativeness and credibility of the study’s findings. 
Research Instrument 
Data were collected using a survey questionnaire adapted from the work of Pinaaling and 
Valle (2023) and anchored on DepEd Order No. 62, s. 2011. The instrument was modified 
to suit the specific objectives of the study, particularly in measuring teachers’ culture-
based instructional practices and students’ self-efficacy. To ensure content validity, the 
questionnaire was reviewed and validated by five experts in education and research. A 
pilot test was conducted in the neighboring San Francisco District to assess reliability, 
which yielded a Cronbach’s alpha coefficient of 0.85, indicating a high level of internal 
consistency and reliability. 
Data Collection Procedure 
Prior to data collection, the researcher secured formal approval from the Schools Division 
Superintendent, the district supervisor, and the school heads of the participating schools. 
The questionnaires were then administered to students in Grades 10 to 12 from October 
2023 to March 2024 during the academic year 2023–2024. Participants were informed 
about the purpose of the study and were assured that their responses would remain 
confidential and would be used solely for research purposes. Ethical considerations were 
strictly observed throughout the process. After data collection, all responses were carefully 
organized, tabulated, and prepared for statistical analysis. Upon completion of the study, 
the collected data were securely deleted to protect participant privacy. 
Statistical Analysis 
The data were analyzed using appropriate statistical tools. Weighted mean and standard 
deviation were used to determine the extent of teachers’ implementation of culture-based 
practices and the level of students’ self-efficacy. The Pearson Product–Moment 
Correlation Coefficient was employed to examine the significance of the relationship 
between the two main variables. Multiple linear regression analysis was conducted to 
identify which dimensions of culture-based instructional practices significantly influenced 
students’ self-efficacy, either individually or collectively. These statistical procedures 
provided a comprehensive basis for interpreting the results and addressing the objectives 
of the study. 



 4 

RESULTS AND DISCUSSION 
Problem 1. To what extent do teachers implement culture-based practices in their 
instruction, specifically in terms of strategies, methods, assessment, and product? 
 

Table 1. Culture-Based Practices of Teachers as Perceived by Secondary Students in Terms of Strategies 
Indicators Mean  SD Descriptive 

Response 
Verbal Interpretation 

1. Our teachers incorporate local examples to make the 
lesson more understandable. 

4.53 0.79 Strongly Agree Very Highly Practiced 

2. Our teachers create and use materials that are not 
suggested in the textbook. 

4.49 0.75 Agree Highly Practiced 

3. Our teachers take us to visit community resources as part 
of the lesson. 

3.37 1.01 Neither agree nor 
disagree 

Moderately Practiced 

4. Our teachers assign projects that require us to engage 
with the community (e.g., by asking community members). 

3.80 0.97 Agree Highly Practiced 

5. Our teachers encourage us to connect what we learn in 
class with our community experiences. 

4.36 0.86 Agree Highly Practiced 

6. Our school has programs where we can participate in 
activities like school improvement or maintaining school 
grounds. 

4.17 0.74 Agree Highly Practiced 

7. Our teachers invite community experts to teach or train us 
on relevant lesson topics. 

4.27 0.73 Agree Highly Practiced 

8. Our teachers use local oral traditions to help us 
understand the lesson better. 

4.10 0.82 Agree Highly Practiced 

9. Our teachers incorporate local history and traditions into 
their teaching strategies. 

3.52 0.88 Agree Highly Practiced 

10. Our teachers organize field trips to local businesses or 
landmarks to enhance our learning experience. 

3.28 1.11 Neither agree nor 
disagree 

Moderately Practiced 

Overall Mean 3.99 0.87 Agree Highly Practiced 
Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very Highly Practiced); 3.50-4.49 (Highly Practiced); 2.50-3:49 (Moderately Practiced); 1.50-2.49 (Less Practiced); 
1.00-1.49 (Least Practiced) 
 

Table 1 indicates that the most frequently practiced culture-based strategy is the use of 
local examples in teaching, which obtained the highest mean score (M = 4.53, SD = 0.79) 
and was interpreted as Very Highly Practiced. This suggests that teachers consistently 
connect lesson content with students’ lived experiences, making learning more meaningful 
and accessible. The integration of local examples aligns with culturally responsive 
teaching, which has been shown to improve student engagement and comprehension, 
particularly in culturally diverse classrooms (Gay, 2018; Saro et al., 2022; Buendicho et 
al., 2021). Most of the remaining indicators were rated as Highly Practiced, including the 
use of teacher-made materials, encouraging connections between lessons and 
community experiences, inviting community experts, integrating local oral traditions, and 
assigning community-based projects. These practices reflect teachers’ efforts to 
contextualize learning and promote real-world relevance, consistent with principles of 
differentiated instruction and social constructivism (Tomlinson, 2019; Daniels, 2021; 
Darling-Hammond et al., 2019; Banks, 2019; Kolb, 2019). Previous studies similarly report 
that contextualized and community-linked instruction enhances student motivation, 
engagement, and personal development (Galang & Abad, 2019; Santos & De Leon, 2020; 
Mendoza & Galleon, 2020). In contrast, indicators related to off-campus experiential 
activities, such as visits to community resources and field trips to local businesses or 
landmarks, were only Moderately Practiced. While these activities offer valuable 
experiential learning opportunities (Behrendt & Franklin, 2019; Nguyen & Le, 2022), their 
limited implementation may be attributed to logistical and financial constraints commonly 
faced by schools (Magno, 2020; Santos, 2020). Overall, the findings suggest that culture-
based practices are strongly embedded in classroom instruction, though activities 
requiring greater resources and coordination remain less frequently implemented. 
Table 2. Culture-Based Practices of Teachers as Perceived by Secondary Students in Terms of Methods 

Indicators Mean  SD Descriptive 
Response 

Verbal Interpretation 

1. Our teachers use culturally relevant methods to explain 
concepts and ideas. 

4.87 0.94 Strongly Agree Very Highly Practiced 
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2. Our teachers adapt their teaching methods to reflect the cultural 
backgrounds of the students. 

4.12 0.86   

3. Our teachers integrate traditional local knowledge into their 
teaching methods. 

4.62 0.97 Strongly Agree Very Highly Practiced 

4. Our teachers use storytelling techniques from our culture to 
enhance understanding of the material. 

3.38 1.00 Neither agree nor 
disagree 

Moderately Practiced 

5. Our teachers incorporate local customs and practices into 
classroom activities and lessons. 

3.42 1.08 Neither agree nor 
disagree 

Moderately Practiced 

6. Our teachers use examples from local community life to 
illustrate academic concepts. 

4.01 0.84 Agree Highly Practiced 

7. Our teachers employ interactive methods that involve 
community-based activities. 

4.12 0.84 Agree Highly Practiced 

8. Our teachers encourage us to use our cultural experiences to 
solve problems in class. 

4.58 0.97 Strongly Agree Very Highly Practiced 

9. Our teachers adjust their methods to include culturally diverse 
perspectives in discussions. 

3.93 1.12 Agree Highly Practiced 

10. Our teachers apply local cultural practices as a basis for 
developing teaching strategies and learning activities. 

4.40 0.96 Agree Highly Practiced 

Overall Mean 4.15 0.96 Agree Highly Practiced 
Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very Highly Practiced); 3.50-4.49 (Highly Practiced); 2.50-3:49 (Moderately Practiced); 1.50-2.49 (Less Practiced); 
1.00-1.49 (Least Practiced) 
 

Table 2 indicates that teachers strongly emphasize the use of culturally relevant methods 
in explaining concepts, which obtained the highest mean score (M = 4.87, SD = 0.94) and 
was interpreted as Very Highly Practiced. This finding highlights teachers’ commitment to 
making lessons more accessible and meaningful by anchoring instruction in students’ 
cultural backgrounds. Such practices are consistent with culturally responsive teaching, 
which has been shown to enhance student understanding, engagement, and academic 
success in diverse classrooms (Manlapaz, 2018; Bernardo & Garcia, 2020). Similarly, the 
integration of traditional local knowledge (M = 4.62, SD = 0.97) and the encouragement of 
students to use their cultural experiences in problem-solving (M = 4.58, SD = 0.97) were 
also rated as Very Highly Practiced. These approaches support social constructivist 
perspectives that emphasize learning through cultural context and experience, fostering 
critical thinking and deeper understanding (Vygotsky; Reyes & Domingo, 2020; Smith, 
2019; Sarmiento & Perez, 2021). The use of local cultural practices as a basis for teaching 
strategies was likewise Highly Practiced, reinforcing inclusivity and cultural identity 
development among students (Banks, 2019; Cruz & Soriano, 2021). In contrast, the use 
of local storytelling techniques received a lower mean score (M = 3.38, SD = 1.00) and 
was only Moderately Practiced. Although storytelling is recognized as an effective tool for 
making lessons engaging and memorable (Egan, 2019), its limited use may be attributed 
to curriculum demands and time constraints (Alipio & Buenaventura, 2021). Overall, the 
findings suggest that while culture-based methods are widely implemented, certain 
practices may benefit from additional support and professional development to ensure 
more consistent application (Banks, 2019). 
 
Table 3. Culture-Based Practices of Teachers as Perceived by Secondary Students in Terms of Assessment 

Indicators Mean SD Descriptive 
Response 

Verbal Interpretation 

1. Our teachers assess our understanding through projects that 
reflect local traditions and cultural practices. 

4.10 0.72 Agree Highly Practiced 

2. Our teachers evaluate our performance by assigning tasks that 
involve interviewing community members about cultural 
knowledge. 

3.28 1.14 Neither agree nor 
disagree 

Moderately Practiced 

3. Our teachers use oral examinations that incorporate indigenous 
languages or dialects to assess our comprehension. 

4.72 0.82 Strongly Agree Very Highly Practiced 

4. Our teachers assess our skills through activities that require us 
to apply traditional problem-solving techniques. 

4.69 0.98 Strongly Agree Very Highly Practiced 

5. Our teachers create assessments that allow us to demonstrate 
our knowledge through culturally relevant art forms, like weaving 
or storytelling. 

3.33 1.21 Neither agree nor 
disagree 

Moderately Practiced 

6. Our teachers use community-based projects, such as organizing 
local events, to evaluate our leadership and teamwork skills. 

3.36 1.00 Neither agree nor 
disagree 

Moderately Practiced 

7. Our teachers assess our learning through fieldwork that involves 
documenting local cultural practices or histories. 

3.02 0.99 Neither agree nor 
disagree 

Moderately Practiced 
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8. Our teachers design assessments that require us to relate 
academic concepts to local customs or practices. 

4.29 0.85 Agree Highly Practiced 

9. Our teachers use culturally specific case studies or scenarios in 
exams to test our ability to apply knowledge to real-life situations. 

4.40 0.79 Agree Highly Practiced 

10. Our teachers allow for alternative assessments that let us 
showcase our understanding through culturally meaningful 
activities, such as participating in a traditional ceremony or craft. 

4.82 0.83 Strongly Agree Very Highly Practiced 

Overall Mean 4.00 0.93 Agree Highly Practiced 
Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very Highly Practiced); 3.50-4.49 (Highly Practiced); 2.50-3:49 (Moderately Practiced); 1.50-2.49 (Less Practiced); 
1.00-1.49 (Least Practiced) 
 

Table 3 shows that teachers strongly emphasize culturally responsive assessment 
practices, with the highest-rated indicator being the use of alternative assessments that 
allow students to demonstrate understanding through culturally meaningful activities (M = 
4.82, SD = 0.83), interpreted as Very Highly Practiced. This finding suggests that teachers 
recognize the value of assessments that validate students’ cultural identities and provide 
meaningful ways for them to express learning. Such practices are consistent with culturally 
responsive assessment, which has been shown to promote student engagement and 
cultural pride (Herrera et al., 2020). Closely following this practice is the use of oral 
examinations incorporating indigenous languages or dialects (M = 4.72, SD = 0.82), also 
rated as Very Highly Practiced. Assessing students in their native languages supports 
inclusivity and allows learners to demonstrate comprehension more effectively (UNESCO, 
2019). Similarly, the use of traditional problem-solving techniques in assessments (M = 
4.69, SD = 0.98) reflects the integration of indigenous knowledge systems, which 
contribute to critical thinking and cultural continuity (Battiste, 2020). These findings align 
with previous studies highlighting the positive impact of culturally grounded assessments 
on student engagement and performance (Caballero et al., 2021). In contrast, assessment 
through fieldwork involving the documentation of local cultural practices or histories was 
only Moderately Practiced (M = 3.02, SD = 0.99). While fieldwork offers valuable 
experiential learning opportunities, its limited use may be attributed to logistical and 
resource constraints commonly faced by schools (Garcia & Molina, 2020). Overall, the 
results indicate that culture-based assessment practices are generally Highly Practiced 
(M = 4.00, SD = 0.93), though certain methods require greater institutional support and 
professional development to ensure more consistent implementation (Ladson-Billings, 
2020). 
 
Table 4. Culture-Based Practices of Teachers as Perceived by Secondary Students in Terms of Product 

Indicators Mean SD Descriptive 
Response 

Verbal Interpretation 

1. Our teachers encourage us to create simple projects, like 
posters or brochures, that promote local traditions or practices. 

4.82 0.94 Strongly Agree Very Highly Practiced 

2. We are often asked to prepare presentations that showcase 
significant historical events or landmarks from our community. 

4.60 0.78 Strongly Agree Very Highly Practiced 

3. Our teachers guide us in writing essays or reports on local 
cultural festivals and their importance to our community. 

4.32 0.72 Agree Highly Practiced 

4. We are sometimes assigned to create small-scale models of 
traditional homes or structures unique to our area. 

3.49 0.71 Neither agree nor 
disagree 

Moderately Practiced 

5. Our teachers have us compile scrapbooks that include 
photographs and descriptions of local customs and traditions. 

3.38 1.03 Neither agree nor 
disagree 

Moderately Practiced 

6. We work on group projects that involve creating educational 
materials about our community’s cultural heritage, such as flyers 
or info sheets. 

4.00 0.84 Agree Highly Practiced 

7. Our teachers encourage us to produce simple videos or 
slideshows that document local community events. 

4.10 0.74 Agree Highly Practiced 

8. We are asked to develop posters or infographics that explain 
traditional practices, such as farming techniques or crafts, from our 
locality. 

3.47 1.00 Neither agree nor 
disagree 

Moderately Practiced 

9. Our teachers have us create portfolios that include personal 
reflections on how our culture shapes our understanding of 
different subjects. 

4.59 0.98 Strongly Agree Very Highly Practiced 

10. We occasionally work on art projects, like drawings or 
paintings, that depict important stories from our cultural 
background. 

4.50 0.94 Strongly Agree Very Highly Practiced 

Overall Mean 4.13 0.87 Agree Highly Practiced 
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Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very Highly Practiced); 3.50-4.49 (Highly Practiced); 2.50-3:49 (Moderately Practiced); 1.50-2.49 (Less Practiced); 
1.00-1.49 (Least Practiced) 

 
Table 4 indicates that teachers strongly emphasize culture-based student outputs that 
promote local traditions and cultural heritage. The highest-rated practice involved 
encouraging students to create simple projects, such as posters or brochures highlighting 
local traditions (M = 4.82, SD = 0.94), interpreted as Very Highly Practiced. This finding 
suggests that teachers actively engage students in meaningful tasks that connect 
academic learning with cultural preservation. Such projects have been shown to 
strengthen students’ cultural identity and sense of pride, particularly in culturally diverse 
contexts like the Philippines (De Vera & Castillo, 2021). Similarly, asking students to 
prepare presentations on significant local historical events or community landmarks (M = 
4.60, SD = 0.78) was also rated highly, reflecting the role of classroom activities in 
fostering historical awareness and civic responsibility (Santos et al., 2022). Writing essays 
or reports about local cultural festivals (M = 4.32, SD = 0.72) was likewise Highly Practiced, 
allowing students to reflect on the importance of cultural traditions in maintaining social 
cohesion and continuity (Flores, 2020). In contrast, more resource-intensive outputs—
such as creating models of traditional homes (M = 3.49, SD = 0.71) and compiling 
scrapbooks on local customs (M = 3.38, SD = 1.03)—were only Moderately Practiced. 
These activities, while valuable for hands-on cultural learning, may be limited by access 
to materials and logistical constraints. Overall, culture-based product creation was Highly 
Practiced (M = 4.13, SD = 0.87), underscoring the effectiveness of culturally responsive 
outputs in instruction. However, the findings also point to the need for greater institutional 
support and the use of locally available resources to further enhance complex cultural 
projects (Capistrano, 2021). 
Table 5. Summary of Findings on Teachers' Culture-Based Practices 

Parameters Weighted Mean SD Descriptive Response Verbal Interpretation 
Strategies 3.99 0.87 Agree Highly Practiced 

Methods 4.15 0.96 Agree Highly Practiced 

Assessment 4.00 0.93 Agree Highly Practiced 

Product 4.13 0.87 Agree Highly Practiced 

OVERALL 4.10 0.91 Agree Highly Practiced 

Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very Highly Practiced); 3.50-4.49 (Highly Practiced); 2.50-3:49 (Moderately Practiced); 1.50-2.49 (Less Practiced); 
1.00-1.49 (Least Practiced) 

 
Table 5 presents the overall assessment of teachers’ culture-based practices as perceived 
by secondary students, revealing that all four parameters are Highly Practiced. Among 
these, Methods obtained the highest weighted mean (M = 4.15, SD = 0.96), indicating that 
students strongly perceive their teachers as effective in using culturally relevant teaching 
methods. This suggests that teachers frequently integrate local cultural references, 
indigenous knowledge, and contextualized examples to enhance understanding and 
engagement, which is a key feature of culturally responsive pedagogy in the Philippine 
context (De Guzman, 2021; Malig, 2022). Closely following is the Product parameter (M = 
4.13, SD = 0.87), reflecting teachers’ effectiveness in guiding students to produce 
culturally meaningful outputs such as posters, presentations, and creative works that 
highlight local traditions. These activities not only promote creativity but also strengthen 
students’ sense of cultural identity and pride (Santos & Magtoto, 2022), while providing 
alternative avenues for learning expression suited to diverse learners (Luna & Castillo, 
2023). Similarly, Assessment practices were rated as Highly Practiced (M = 4.00, SD = 
0.93), emphasizing the use of culturally responsive assessments that allow students to 
demonstrate learning through culturally relevant contexts and languages, thereby 
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promoting fairness and inclusivity (Torres & Cruz, 2021; Dela Cruz & Navarro, 
2021).Although still rated Highly Practiced, Strategies received the lowest weighted mean 
(M = 3.99, SD = 0.87), suggesting that the consistent implementation of culture-based 
strategies may present challenges. While culturally responsive strategies are essential for 
inclusive and engaging instruction (Reyes, 2023), this finding may indicate the need for 
additional resources and sustained professional development to support teachers in fully 
integrating these approaches (Mendoza & Garcia, 2021). Overall, the findings highlight a 
strong commitment to culturally responsive teaching, with an overall weighted mean of 
4.10 (SD = 0.91), underscoring its importance in fostering student engagement, academic 
success, and cultural pride in diverse learning environments (Flores & Alvarado, 2022; 
Luzon & Villanueva, 2023). 
Problem 2. What is the level of students’ self-efficacy in terms of academic self-
efficacy, behavioral self-efficacy, social self-efficacy, and emotional self-efficacy? 
Table 6. Students’ Academic Self-Efficacy 

Indicators Mean SD Descriptive 
Response 

Verbal Interpretation 

1. I am confident in my ability to understand and complete my 
school assignments on time. 

3.50 0.89 Agree High 

2. I believe I can succeed in challenging academic tasks if I put 
in enough effort. 

3.49 0.77 Neither agree nor 
disagree 

Moderately High 

3. When faced with a difficult problem, I am sure I can find a 
solution. 

3.56 1.11 Agree High 

4. I feel capable of achieving high grades in my subjects, even 
when the material is complex. 

3.52 1.19 Agree High 

5. I trust my skills to perform well in exams and quizzes. 4.10 0.98 Agree High 
6. I am confident in my ability to learn new concepts effectively. 4.15 0.87 Agree High 
7. I can manage my time well to balance studying and other 
activities. 

3.20 0.71 Neither agree nor 
disagree 

Moderately High 

8. I believe that I can improve my academic performance 
through practice and perseverance. 

3.79 0.70 Agree High 

9. I am certain that I can achieve my academic goals with 
continued effort and focus. 

3.42 0.76 Neither agree nor 
disagree 

Moderately High 

10. I feel that I can overcome challenges in my studies with the 
help of appropriate resources and strategies. 

3.19 1.22 Neither agree nor 
disagree 

Moderately High 

Overall Mean 3.60 0.92 Agree High 
Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very High); 3.50-4.49 (High); 2.50-3:49 (Moderately High); 1.50-2.49 (Low); 1.00-1.49 (Very Low) 
 

Table 6 presents students’ academic self-efficacy, showing an overall mean score of 3.60 
(SD = 0.92), which indicates that students generally exhibit a high level of confidence in 
their academic abilities. This suggests that most students feel capable of handling 
academic tasks and challenges, an important factor in sustaining academic motivation 
and achievement. Among the indicators, the highest mean score was recorded for 
students’ confidence in learning new concepts (M = 4.15, SD = 0.87), reflecting a strong 
belief in their ability to understand and master new academic content. This finding 
supports previous research indicating that confidence in learning ability is closely 
associated with academic success, particularly in tasks requiring higher-order thinking 
skills (Bautista & Hernandez, 2021). Similarly, students’ confidence in performing well in 
exams and quizzes also obtained a high mean score (M = 4.10, SD = 0.98), suggesting 
that students approach assessments with a generally positive mindset, which has been 
linked to improved academic performance (Dela Cruz & Manalili, 2022). In contrast, 
indicators related to time management (M = 3.20, SD = 0.71) and the effective use of 
resources to overcome academic challenges (M = 3.19, SD = 1.22) were rated 
moderately. These findings indicate that while students are confident in their academic 
abilities, they may experience difficulties in managing their time and fully utilizing available 
learning resources. Similar challenges have been reported in previous studies, 
highlighting time management and resource utilization as common areas of concern 
among students with multiple academic demands (Reyes et al., 2023; Santos & Martinez, 
2021). Overall, the results suggest that although students demonstrate high academic 
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self-efficacy, targeted support in developing time management skills and strategic use of 
resources may further strengthen their academic confidence and long-term success. 
Table 7. Students’ Behavioral  Self-Efficacy 

Indicators Mean SD Descriptive 
Response 

Verbal Interpretation 

1. I am confident in my ability to stay focused and avoid distractions 
while studying. 

3.51 0.96 Agree High 

2. I believe I can manage my behavior in the classroom and follow 
instructions effectively. 

4.02 0.88 Agree High 

3. I am capable of staying organized and keeping track of my 
assignments and deadlines. 

3.62 0.82 Agree High 

4. I feel that I can maintain a positive attitude and remain motivated, 
even when tasks are challenging. 

3.77 0.99 Agree High 

5. I am sure I can handle stressful situations without letting them 
negatively affect my academic performance. 

3.20 0.74 Neither agree nor 
disagree 

Moderately High 

6. I am confident in my ability to participate actively and engage in 
class discussions. 

4.10 0.76 Agree High 

7. I can effectively manage my time between schoolwork and 
extracurricular activities. 

4.00 0.73 Agree High 

8. I am certain that I can control my impulses and avoid 
procrastination on school tasks. 

3.11 1.16 Neither agree nor 
disagree 

Moderately High 

9. I believe I can successfully balance my academic responsibilities 
with my personal life. 

3.54 0.94 Agree High 

10. I am confident in my ability to seek help from teachers or peers 
when I encounter difficulties with my behavior or tasks. 

3.17 0.96 Neither agree nor 
disagree 

Moderately High 

Overall Mean 3.61 0.90 Agree High 
Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very High); 3.50-4.49 (High); 2.50-3:49 (Moderately High); 1.50-2.49 (Low); 1.00-1.49 (Very Low) 
 

Table 7 presents students’ behavioral self-efficacy, with an overall mean score of 3.61 (SD 
= 0.90), indicating that students generally exhibit a high level of confidence in managing 
behaviors that support their academic success. This suggests that most students believe 
they can regulate their actions and participate appropriately in the learning process. The 
highest-rated indicator was students’ confidence in actively participating and engaging in 
class discussions (M = 4.10, SD = 0.76), reflecting strong self-belief in classroom 
involvement. This finding supports earlier studies showing that students with high 
engagement-related self-efficacy are more likely to contribute meaningfully to discussions, 
thereby enhancing learning outcomes (Torres & Rivera, 2021; Santos & De Leon, 2020). 
Similarly, confidence in managing classroom behavior and following instructions was also 
rated highly (M = 4.02, SD = 0.88), underscoring students’ ability to maintain discipline 
and focus, which is essential for academic success (Alcaraz et al., 2023). In contrast, 
indicators related to stress management (M = 3.20, SD = 0.74), seeking help from teachers 
or peers (M = 3.17, SD = 0.96), and controlling impulses and procrastination (M = 3.11, 
SD = 1.16) were rated moderately. These findings suggest that while students generally 
feel capable of managing their behavior, they may experience difficulties when dealing 
with stress, asking for support, or sustaining self-control. Similar challenges have been 
identified in previous studies, highlighting these areas as common concerns that may 
negatively affect academic performance if not addressed (Cruz & Morales, 2022; Mendoza 
& Santos, 2021; Navarro & Domingo, 2021). Overall, the results indicate a need for 
targeted interventions focusing on stress management, help-seeking behavior, and self-
regulation to further strengthen students’ behavioral self-efficacy and academic outcomes. 
Table 8. Students’ Social  Self-Efficacy 

Indicators Mean SD Descriptive 
Response 

Verbal Interpretation 

1. I am confident in my ability to make new friends and build 
positive relationships at school. 

3.50 0.85 Agree High 

2. I believe I can effectively communicate my ideas and opinions 
during group activities or discussions. 

3.52 0.71 Agree High 

3. I feel capable of working cooperatively with my classmates on 
group projects. 

3.63 0.76 Agree High 

4. I am confident in my ability to assert myself and express my 
needs or concerns to others. 

3.92 075 Agree High 

5. I am able to resolve conflicts with peers in a constructive and 
respectful manner. 

3.51 0.98 Agree High 
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6. I believe I can participate in social events or activities without 
feeling overly anxious or nervous. 

3.47 0.94 Neither agree nor 
disagree 

Moderately High 

7. I am confident in my ability to offer support and encouragement 
to my classmates when they need it. 

4.08 0.97 Agree High 

8. I feel capable of understanding and respecting the diverse 
perspectives and backgrounds of my peers. 

3.23 1.18 Neither agree nor 
disagree 

Moderately High 

9. I believe I can successfully engage in peer mentoring or tutoring 
roles to assist others in their learning. 

3.81 0.77 Agree High 

10. I am confident in my ability to handle social situations or 
interactions with confidence and poise. 

3.60 0.84 Agree High 

Overall Mean 3.63 0.83 Agree High 
Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very High); 3.50-4.49 (High); 2.50-3:49 (Moderately High); 1.50-2.49 (Low); 1.00-1.49 (Very Low) 
 

Table 8 presents students’ social self-efficacy, with an overall mean score of 3.63 (SD = 
0.83), indicating that students generally perceive themselves as socially confident within 
the school environment. This suggests that most students believe they can manage social 
interactions effectively and maintain positive relationships with their peers. The highest-
rated indicator was students’ confidence in offering support and encouragement to 
classmates (M = 4.08, SD = 0.97), highlighting a strong sense of empathy and social 
responsibility among learners. This finding aligns with research showing that students who 
perceive themselves as supportive peers tend to be more socially engaged and 
demonstrate stronger interpersonal skills (Hodge et al., 2022). Confidence in asserting 
personal needs and concerns was also rated relatively high (M = 3.92, SD = 0.75), 
suggesting that students generally feel capable of expressing themselves in social 
situations—an important aspect of social self-efficacy and healthy peer relationships (Lim 
& Yoon, 2023). In contrast, students reported only moderate confidence in understanding 
and respecting diverse perspectives (M = 3.23, SD = 1.18) and in participating in social 
activities without anxiety (M = 3.47, SD = 0.94). These findings indicate that while students 
value social interaction, some may struggle with inclusivity and social confidence, 
particularly in diverse or unfamiliar settings. Similar challenges have been identified in 
previous studies, emphasizing the need for school-based initiatives that promote 
inclusivity, empathy, and social confidence (Gonzales & Perez, 2021; Rivera & Cruz, 
2022). Overall, the results suggest that although students exhibit generally high social self-
efficacy, targeted support may further strengthen their ability to navigate diverse social 
situations with confidence and poise (Garcia & Lee, 2021). 
Table 9. Students’ Emotional Self-Efficacy 

Indicators Mean SD Descriptive 
Response 

Verbal Interpretation 

1. I am confident in my ability to manage my emotions during 
stressful situations. 

3.90 0.70 Agree High 

2. I believe I can stay calm and focused when faced with difficult 
challenges at school. 

3.42 0.74 Neither agree nor 
disagree 

Moderately High 

3. I am capable of recognizing and understanding my emotions in 
various situations. 

3.49 0.96 Neither agree nor 
disagree 

Moderately High 

4. I feel confident in my ability to bounce back from setbacks or 
disappointments. 

3.12 1.19 Neither agree nor 
disagree 

Moderately High 

5. I can effectively control my emotional reactions when interacting 
with peers and teachers. 

4.15 0.94 Agree High 

6. I believe I can maintain a positive outlook even when things don’t 
go as planned. 

4.12 0.97 Agree High 

7. I am capable of seeking help or support when I feel overwhelmed 
by my emotions. 

3.40 0.84 Neither agree nor 
disagree 

Moderately High 

8. I feel confident in my ability to express my emotions in a healthy 
and constructive manner. 

3.88 0.83 Agree High 

9. I am able to stay motivated and persistent even when I 
experience emotional difficulties. 

3.80 0.87 Agree High 

10. I believe I can balance my emotional well-being with my 
academic responsibilities.  

3.92 0.76 Agree High 

Overall Mean 3.72 0.88 Agree High 
Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very High); 3.50-4.49 (High); 2.50-3:49 (Moderately High); 1.50-2.49 (Low); 1.00-1.49 (Very Low) 

Table 9 presents students’ emotional self-efficacy, with an overall mean score of 3.72 (SD 
= 0.88), indicating that students generally perceive themselves as capable of managing 
their emotions in school-related situations. This suggests a relatively high level of 
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emotional resilience and self-awareness, which are essential for maintaining positive 
relationships and coping with academic demands. The highest-rated indicator was 
students’ ability to control emotional reactions when interacting with peers and teachers 
(M = 4.15, SD = 0.94), highlighting strong emotional regulation in interpersonal contexts. 
This finding supports previous research emphasizing the role of emotional regulation in 
fostering positive social relationships and academic success (Smith & Taylor, 2023). 
Similarly, maintaining a positive outlook despite setbacks received a high mean score (M 
= 4.12, SD = 0.97), reflecting students’ optimism and resilience—key components of 
emotional self-efficacy that contribute to persistence and well-being (Kim & Johnson, 
2022). In contrast, students reported only moderate confidence in their ability to bounce 
back from setbacks (M = 3.12, SD = 1.19) and to seek help when feeling emotionally 
overwhelmed (M = 3.40, SD = 0.84). These findings suggest that while students recognize 
the importance of emotional coping and support-seeking, some may struggle to apply 
these skills consistently. Similar challenges have been noted in earlier studies, particularly 
in high-pressure academic environments where fear of judgment may discourage help-
seeking behaviors (Hernandez & Lee, 2021; Nguyen & Cruz, 2022). Additionally, 
moderate confidence in recognizing and understanding one’s emotions (M = 3.49, SD = 
0.96) indicates room for strengthening emotional literacy, which is fundamental to 
emotional self-efficacy (Thompson & Garcia, 2021). Overall, the results highlight the need 
for school-based interventions that promote emotional awareness, resilience, and 
supportive help-seeking to further enhance students’ emotional self-efficacy. 
Table 10. Summary Findings on Students’ Self-Efficacy 

Parameters Weighted 
Mean 

SD Descriptive 
Response 

Verbal Interpretation 

Academic Self-Efficacy 3.60 0.92 Agree High 

Behavioral Self-Efficacy 3.61 0.90 Agree High 

Social Self-Efficacy 3.63 0.83 Agree High 

Emotional Self-Efficacy 3. of 72 0.88 Agree High 

OVERALL 3.64 0.88 Agree High 

Legend: 4.50-5.00 (Strongly Agree); 3.50-4.49 (Agree); 2.50-3.49 (Neither agree nor disagree); 1.50-2.49 (Disagree); 1.00-1.49 (Strongly 
Disagree); and 4.50-5.00 (Very High); 3.50-4.49 (High); 2.50-3:49 (Moderately High); 1.50-2.49 (Low); 1.00-1.49 (Very Low) 

Table 10 summarizes students’ self-efficacy across four domains—academic, behavioral, 
social, and emotional—and indicates generally high levels of confidence in all areas. The 
overall weighted mean of 3.64 (SD = 0.88), interpreted as High, suggests that students 
perceive themselves as capable of managing academic demands, regulating their 
behavior, engaging socially, and handling emotional challenges. This overall sense of self-
efficacy is important, as it reflects students’ readiness to navigate various aspects of 
school life with confidence and resilience (Schunk & Pajares, 2019). Among the four 
parameters, emotional self-efficacy obtained the highest weighted mean (M = 3.72, SD = 
0.88), indicating that students are particularly confident in managing their emotions, 
maintaining a positive outlook, and coping with stress. Emotional self-efficacy plays a 
critical role in students’ mental health and academic performance, as it supports emotional 
regulation and resilience in challenging situations (Salovey & Mayer, 2021). Social self-
efficacy followed closely (M = 3.63, SD = 0.83), reflecting students’ confidence in 
interacting with peers, building relationships, and participating in social activities—factors 
that contribute to a sense of belonging and overall well-being in school (Caprara et al., 
2020). Academic self-efficacy (M = 3.60, SD = 0.92) and behavioral self-efficacy (M = 
3.61, SD = 0.90) were also rated as High, indicating that students generally believe in their 
ability to perform academic tasks and manage their behavior effectively. Strong academic 
self-efficacy is closely linked to motivation, persistence, and achievement (Smith & Taylor, 
2023), while behavioral self-efficacy supports self-discipline, focus, and adherence to 
classroom expectations (Zimmerman, 2022). Although the findings reflect a positive 
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overall picture, they also suggest opportunities to further strengthen students’ self-efficacy, 
particularly in areas related to emotional regulation and seeking support when needed. 
Such efforts may enhance students’ academic success, well-being, and long-term 
personal development. 
Problem 3. Is there a significant relationship between the extent of teachers' 
implementation of culture-based practices and students' self-efficacy? 
Table 11. Correlation Analysis between Teachers’ Culture-Based Practices and Students’ Self-Efficacy 

Variables r-value p-value Decision on Ho Interpretation Remark 
Strategies 0.651 0.000 Rejected Significant There is a significant 

relationship. 
Methods 0.582 0.000 Rejected Significant There is a significant 

relationship. 
Assessment 0.533 0.000 Rejected Significant There is a significant 

relationship. 
Product 0.598 0.000 Rejected Significant There is a significant 

relationship. 
Legend: indicates a significant correlation at the 0.01 significance level 

Table 11 presents the correlation analysis between teachers’ culture-based practices—
specifically strategies, methods, assessments, and products—and students’ self-efficacy. 
The results indicate that all four components of culture-based practices are significantly 
and positively related to students’ self-efficacy, suggesting that greater integration of 
cultural relevance in teaching is associated with higher levels of student confidence in their 
abilities. Among the variables, culture-based strategies showed the strongest positive 
relationship with students’ self-efficacy (r = 0.651, p = 0.000), indicating a strong and 
statistically significant correlation. This finding suggests that instructional strategies that 
intentionally incorporate students’ cultural backgrounds play a critical role in strengthening 
students’ belief in their academic and personal capabilities. This supports previous studies 
emphasizing that culturally responsive strategies enhance student engagement, 
relevance of learning, and confidence (Cheng, 2020). Similarly, culture-based products 
demonstrated a moderate to strong positive correlation with self-efficacy (r = 0.598, p = 
0.000), implying that culturally meaningful outputs and learning materials help students 
feel valued and capable, thereby reinforcing self-efficacy (Banks & Banks, 2020; Cheng, 
2020). The correlations between culture-based methods (r = 0.582, p = 0.000) and 
culture-based assessments (r = 0.533, p = 0.000) with students’ self-efficacy were also 
moderate and statistically significant. These results indicate that when teaching 
approaches and assessment practices align with students’ cultural contexts, students are 
more likely to develop positive beliefs about their abilities. Prior research similarly shows 
that culturally aligned methods and assessments support accurate evaluation, deeper 
understanding, and stronger self-efficacy among learners (Hammond, 2019; Demir, 2020; 
Herrera et al., 2020). Overall, the findings confirm that all dimensions of culture-based 
teaching are important contributors to students’ self-efficacy, with strategies exerting the 
strongest influence, followed by products, methods, and assessments. These results 
underscore the value of culturally responsive teaching in fostering an inclusive learning 
environment that not only enhances engagement but also strengthens students’ 
confidence and readiness to succeed academically and socially. 
Problem 4. Which independent variables, either individually or in combination, 
influence students' self-efficacy? 
 
Table 12. Regression Analysis between Teachers’ Culture-Based Practices and Students’ Self-Efficacy 

Variables Unstandardized Coefficients Standard 
Coefficient Beta 

T Sig. 

 B Std. Error    
Constant 1.426 0.289  5.116 0.000 

Strategies 0.314 0.86 0.284 3.551 0.000 

Methods 0.298 0.73 0.332 3.493 0.000 
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Assessment 0.335 0.84 0.221 4.727 0.000 

Product 0.287 0.81 0.410 3.450 0.000 

Legend: Dependent Variable (Self-Efficacy) Predictors (Constant); Strategies, Methods, Assessment, and Product 

Table 12 presents the regression analysis examining the influence of teachers’ culture-
based practices—strategies, methods, assessments, and products—on students’ self-
efficacy. The constant value (B = 1.426, p = 0.000) indicates that students possess a 
baseline level of self-efficacy even in the absence of culture-based practices. However, 
the results clearly show that the integration of culturally responsive practices significantly 
enhances this baseline level. All four independent variables were found to be significant 
predictors of students’ self-efficacy. Among them, culture-based products emerged as 
the strongest predictor (β = 0.410, p = 0.000), suggesting that culturally relevant outputs 
and learning materials have the greatest influence on strengthening students’ confidence 
in their abilities. This finding supports earlier studies emphasizing that instructional 
products aligned with students’ cultural contexts help learners feel valued and capable, 
thereby reinforcing self-efficacy (Sleeter, 2021; Paguio et al., 2019). Culture-based 
methods also demonstrated a strong positive influence (β = 0.332, p = 0.000), highlighting 
the importance of culturally aligned teaching approaches in fostering students’ self-belief 
(Tharp & Gallimore, 2023). Similarly, culture-based strategies (β = 0.284, p = 0.000) and 
culture-based assessments (β = 0.221, p = 0.000) were significant predictors of self-
efficacy, indicating that instructional planning and evaluation practices grounded in 
students’ cultural experiences contribute meaningfully to their confidence and 
engagement. These results are consistent with previous research showing that culturally 
responsive strategies and assessments promote inclusive learning environments and 
more accurate representations of students’ abilities (Garcia, 2021; O’Connor, 2022; 
Pinaaling & Valle, 2023). 
 
Conclusion and Recommendations 
The study found that teachers used a lot of culture-based practices in the classroom, which 
included tactics, methods, assessments, and goods. These practices had a positive effect 
on the learning environment. These techniques were used a lot in the classroom, which 
created a culturally rich learning environment that was welcoming, relevant, and sensitive 
to the different backgrounds of the students. These findings show how important it is for 
teachers to be culturally aware in order to accommodate students' different cultural 
backgrounds and make sure that their lessons reflect and respect students' identities. 
Implementing culture-based practices regularly creates a more useful and helpful learning 
environment, which highlights how important they are in modern educational settings. 
 
Also, students had high levels of self-efficacy in academic, behavioral, social, and 
emotional areas. This showed that they were very sure of their ability to do well in school 
and in social situations. There was a strong positive link found between teachers' culture-
based methods and students' self-efficacy. This shows how important these methods are 
for making students more confident in their own abilities. Additionally, regression analysis 
showed that strategies, techniques, evaluation, and output all had a significant effect on 
student self-efficacy, both on their own and when used together. These results suggest 
that a comprehensive, well-integrated approach to culture-based instruction is the most 
effective way to boost student self-efficacy. This highlights the need for targeted 
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interventions and professional development programs to keep and grow these practices, 
which will lead to long-term academic success and personal growth. 
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